Parents and coaches were encouraged to keep their roles separate in order to promote optimal youth sport participation and avoid excessive and pressuring involvement (Gould, et al., 2008; Wolfenden & Hoyt, 2005) . Despite these recommendations, the phenomenon of parents volunteering to coach their own children has dramatically increased (Brown, 1998) . Managing the blurred boundaries of these coaching dual-role relationships throughout the athlete's development is a delicate endeavor and remains unexplored in individual sports (Jowett, 2008; Weiss & Fretwell, 2005) . Tennis has been identified as an ideal context to examine the dynamics of parenting and coaching relationships and is notorious for a high prevalence of parent-coaches (Agassi, 2009; Gould et al., 2008; Lauer, 2010) . The purpose of this study was to examine the experiences of female tennis players who were coached by their fathers since childhood and then competed for an NCAA Division I college tennis team. All 318 NCAA Division I women's tennis coaches were contacted and a purposive sampling method was used to identify eight eligible female tennis players willing to participate. A phenomenological interview approach was used to examine their experiences with the dualrole relationships and coaching transitions to college. A holistic narrative approach was used to build the trajectories of these relationships retrospectively. Findings were displayed following the four developmental periods where specific challenges emerged. Navigating the blurred boundaries was negatively influenced, to various degrees, by the participants' dependency and urges to receive approval from their fathers, the presence of physical and emotional abuse, the lack of conflict resolution strategies, and the strain on family members. The coaching transitions helped normalize the father-daughter relationships and provided insight into the respective needs that were fulfilled through the dual-role relationships. One particular father-daughter dyad suggests that such relationships are not impossible to manage successfully and recommendations for parent-coaches are offered.
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Introduction
Youth sport participation has been identified as an ideal context for the acquisition of athletic competence and for the development of transferrable life skills that can be applied to other important areas of life (e.g. Danish, Petitpas, & Hale, 1990; Weiss & Smith, 2002) .
Even though the acquisition of such skills is highly beneficial for the physical and psychosocial development of youth athletes, enjoying a positive athletic experience and the process of learning and transferring life skills do not occur by default, with mere sport participation.
In order to foster positive youth development through sport, coaches, parents, and mentors must intentionally provide athletes with an optimal learning environment.
Substantial effort continues to be invested to investigate the critical roles of coaches and parents who influence the sport participation of the 30 to 45 million of youth athletes in the United States (Ewing & Seefeldt, 2002; Fredricks & Eccles, 2004; Horn, 2002; Minnesota Amateur Sports Commission, 2012) . The population of adults and parents who volunteer to coach has increased to meet the coaching needs of youth athletes, but the level of competence of these adults for coaching children and adolescents can be limited and not ideal (Wiersma & Sherman, 2005) . Because youth sport participation and coaching education are not institutionalized by a central governing organization in the US, the requirements for minimal coaching competence vary greatly across sports, depending on the standards set by the respective national governing bodies.
Despite the lack of national coaching standards across all sports, experts in athletic talent development have emphasized that children should not be treated like "miniature adults" (Danish et al., 1990, p. 171) and have set recommendations so that parents and coaches can meet the unique needs of athletes, from childhood to late adolescence (e.g. Bloom, 1985; Côté, 1999; Wolfenden & Holt, 2005) . Based on Erikson's stages of psychosocial development (1959), during childhood and early adolescence (until 12-13 years old; Wylleman & Lavallee, 2004) children strive to develop a sense of industry (by opposition to inferiority) through experiencing success and gaining self-efficacy. Upon achievement of this development task, the stage of late adolescence (13-18 years old) is characterized by the need to form a sense of personal identity, through individuation and separation from early parental identification. During this stage, adolescents explore different types of activities (e.g. beyond their own sport) and transfer their dependence and emotional attachment from their parents to role models and peers from various backgrounds. Through these experiences, adolescents have the opportunity to learn about themselves, gain perspective, make informed decisions, develop coping strategies (e.g. self-regulation and confidence), and foster personal growth (Petitpas & France, 2012) . Research investigations on National Collegiate Athletic Association (NCAA) student-athletes suggests that overcommitting to one's sport as a way to gain a sense of self-worth and identity can lead to identity foreclosure (Hansen & Sackett, 1993; Marcia, 1966; Miller & Kerr, 2003) . As a result, failure to engage in exploratory activities and to develop autonomy from parental authority can delay, and even prevent, the process of career exploration by selecting a career path that is incongruent with their competences, interests, and values.
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Research on parenting in sport indicates that the degree of parental involvement can impact the level of stress experienced by youth athletes (Fredrick & Eccles, 2004; Hellstedt, 1987) . The level and quality of parental involvement was inherently found to be either positive or negative because it primarily depends on the children's interpretations of their parents' behaviors and attitudes (Kanters, Bocarro, & Casper, 2008) . Moderate levels of parental involvement was perceived as the most supportive and conducive to positive youth Lee, & Alfermann, 2004) , but finding the right balance of involvement has remained a challenging endeavor for parents.
According to the different stages of talent development, parental involvement should ideally be higher during the early phase, whereas coaches should become more active role during the specialization stage (e.g. Wolfenden & Holt, 2005) . In reality, the western societal norms for successful achievement often lead coaches and parents to overly focus on winning and high intensity training prematurely (Coakley, 2009 ). High and unrealistic expectations to perform can interfere with the phases of talent development and lead athletes to experience elevated stress, injuries, and burnout. Youth sport attrition has been explained by factors inherent to the lack of interest in the sport itself, but has mainly been attributed to poor coaching and parenting behaviors (Seefeldt, Ewing, & Walk, 1992 In contrast, the inappropriate behaviors of coaches and parents typically reflect the outcome orientation endorsed by certain adults, intentionally or unknowingly, at the expense of physical or emotional abuse (Agassi, 2009; Stirling, 2013; Stirling & Kerr, 2013) . In the sport setting, emotional abuse was documented as the most frequent form of abuse within coach-athlete relationships (Kirby, Greaves, & Hankivsky, 2000) and was defined as a "pattern of deliberate non-contact behaviours within a critical relationship that has the potential to be harmful" (Stirling & Kerr, 2008, p. 178 When examining coaching and parenting practices in youth sport, tennis has often served as an ideal setting because athletes can attain elite levels at an early age and parental involvement is necessary due to the individual and costly nature of the sport (Gould, et al., 2008) . Although tennis coaches and parents were found to be well-intentioned, their P R E V I E W involvement in tennis was often reported as excessive, negative, and pressuring. The consequences of a lack of realistic expectations and effective collaboration between coaches, parents, and athletes, may go far beyond the sport environment and impact the parent-child relationship and the family system. Researchers recommended that coaches and parents adopt specific and different roles in order to provide an optimal experience for youth tennis players (Gould, et al., 2008; Wolfenden & Hoyt, 2005) .
Despite these recommendations, the estimated number of parents volunteering to coach their own children has grown from 58% in 1979 to almost 90% in 1998 across all sports in the United States (Brown, 1998; Gould & Martens, 1979 Williams, Martina Hingis) and male (e.g. Andre Agassi, Andy Murray) players were coached by a parent during the course of their career. Several of these highly successful tennis athletes were also the victims of inappropriate or abusive behaviors from their parent-coaches (Agassi, 2009; Jordan, 1993; Moore 2006) . Even though some cases of physical abuse have been reported at the junior tennis level, the prevalence of abuse still remains unknown within the context of dual-role relationships (DeFrancesco & Johnson, 1997) . It is likely that the cases of tennis players who were coached by a parent and have been less successful on the court tend to naturally be underreported because they did not make it to the top. Marion
Bartoli's decision to retire from professional tennis at age 28 and less than six weeks after her recent win at Wimbledon elicited the media's curiosity regarding the history of her dual-role coaching relationship, which was commonly described as tumultuous (Briggs, 2013; Mole, 2013) . In the youth sport literature, the parent-coach phenomenon has not been explored in depth and is lacking in tennis (Jowett, 2008).
A parallel can be drawn between early research on the concept of familial coaching relationship (or coaching dual-relationship) where the parent is also the coach and the ethical recommendations for practitioners in the field of psychology (Kitchener, 1988) . Therapists have been warned against engaging in any parallel relationships with their clients in order to limit the potential for role confusion and conflict of interest that might interfere with the therapeutic process and possibly harm or exploit clients. Applied to the sport setting, a coaching dual-relationship also has the potential to lead to role conflict and conflict of interests (Secord & Backman, 1974) . Role conflict can occur when the coaching and parenting roles are incompatible, such as when the coaching role warrants to challenge an athlete's physical and psychological limits while the parenting role simultaneously strives to provide unconditional support and protection. Conflicts of interests may occur when parentcoaches prioritize their own needs for success, prestige, or authority at the expense of the child's psychosocial and developmental needs (Kitchener, 1988) .
In contrast, the dual-role relationship can be beneficial because parents and athletes already know each other well (Weiss & Fretwell, 2005) and children enjoyed receiving special attention and praise from their parent who was seen as a source of motivation.
However, the boundaries between the parenting and coaching roles are inherently blurred.
As a result, negative feelings experienced in the parenting or coaching context are more likely to impact the family and sport contexts (Jowett, 2008; Weiss & Fretwell, 2005 ) when compared to traditional coach-athlete relationships.
Findings on how coaching dual-relationships are formed were succinct and suggest that the child's needs for positive development were not necessarily of primary concern for parent-coaches (Evans, 1985; Jowett, 2008; McCaan, 2005; Weiss & Fretwell, 2005) . The main purpose of early research on the coaching dual-relationship was to explore the difficulty in keeping the coaching and parenting roles separate and the impact of the dual-relationship P R E V I E W on both parent-coaches and child-athletes (Evans, 1985; Weiss & Fretwell, 2005) . Coaching dual-relationships ultimately have the potential to damage the parent-child relationship far beyond the athletic environment. From childhood to early adolescence, children's relationships needs include the importance to please and receive praise and positive feedback from their parents. Towards late adolescence, youth needs more autonomy from their parents, which can become complex in instances when the parents are also the coaches. Also, the coaching relationship was perceived by children as an opportunity to solidify the bonds through shared interest and mutual respect.
Parent-coaches reported that knowing their athlete better than anyone else and having higher quality of interactions was particularly appealing (Weiss & Fretwell, 2005) . A coaching dual-relationship where the experience of both members was congruent and positive was labeled a cordial relationship. Despite these benefits, the coaching dual-relationship also included a series of issues and discrepancies between parent-coaches and their children, which was categorized as a contentious relationship. Common issues reported by childathletes were attributed to being exposed to a higher level of pressure and expectations than their teammates, feeling controlled, and the difficulty to accept critical feedback as an athlete from a coach and not from a parent (Weiss & Fretwell, 2005) . As a result, the stress experienced within the coaching dual-relationship could impact children's level of functioning in other life areas and alter the parent-child relationship. Parent-coaches reported difficulties in treating their children fairly and were found to either favor or discriminate against their child more than others as to avoid misperceptions and rumors from teammates and their parents (Jowett, 2008) .
In addition to these concerns related to differential treatments, research consistently suggests that role conflict is one of the most challenging issues, since both parent-coaches and child-athletes reported the difficulty to keep the coaching and parenting role separate P R E V I E W (Evans, 1985; Jowett & Meek, 2000; McCann, 2005; Weiss & Fretwell, 2005) . During adolescence, role conflict was reported as particularly delicate to handle for both members of the relationship, because children are in quest of individuation from their parents and engaged in solving a variety of psychosocial development tasks away from the family system (Erickson, 1959) . Indeed, receiving coaching advice from a parent appeared to be undesirable for teenage athletes unless they requested the feedback (McCann, 2005) . For parent-coaches, this period can be difficult to handle because while the parenting role is supposed to become less actively involved in the athletic experience of their child, the coaching role requires them to remain the primary source of coaching feedback (Bloom, 1985; McCann, 2005; Wylleman & Lavallee, 2004) . Gender differences regarding preferences for feedback and leadership styles were also found to increase the challenging period of adolescence (McCann, 2005) . Encouragement and technical feedback provided by father-coaches after an error was not positively received by daughters. They typically interpreted praise as a sign of lack of competence, which made the task of father-coaches even more complicated. A democratic leadership style and an authoritative parenting style (Baumrind, 1971 (Baumrind, , 1991 from father-coaches were preferred by female athletes from age 10 to 18 (McCann, 2005) . In turn, such a coaching and parenting approach was found to facilitate role separation and mutual interactions in the coaching dual-relationship. Jowett (2008) suggested that interdependent relationships between parent-coaches and child-athletes, where each member of the relationship shared common interests and benefit mutually from the dual-relationship, could lead to harmonious interactions. Parent-coaches were encouraged to adopt a democratic coaching style and an authoritative parenting style in order to empower their children and foster autonomy, decision-making skills, and continued sport participation.
In addition to adopting an adequate parenting style, the main recommendations and ground rules for parent-coaches to promote a positive experience included the need for P R E V I E W gaining self-awareness regarding their motives and needs for coaching their children and adopting specific behaviors and attitudes related to parents and coaching role. Furthermore, contracting, and monitoring expectations and emotional response while fostering open lines of communication and allowing feedback from their children were suggested in the literature (Jowett, 2008; Jowett, Timoson-Katchis, & Adams, 2007; Lauer, 2008) . The children's perception of parental involvement was found to be a major determinant of their sport participation, but investigations regarding the experiences and perceptions of youth athletes coached by a parent from childhood to adolescence is lacking in individual sports, like tennis (Harwood & Knight, 2012) .
Limitations of Previous Research
To date, research investigating dual-relationships between parent-coaches and childathletes was focused on swimming, soccer, baseball, basketball, and track and field (Jowett, 2008; Jowett et al., 2007; McCann, 2005; Weiss & Fretwell, 2005) 
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Research Questions and Assumptions
The study sought to answer the following research questions: 1) How do female tennis players who were coached by their fathers before joining an NCAA Division I tennis team perceive their experience with the coaching dual-relationship? and 2) How do female tennis players who were coached by their fathers perceive their experience with the transition from being coached by their fathers prior to their collegiate career to being coached by a different coach in college?
Based on previous research and anecdotal reports, the researcher is making the following assumptions: 1) The experience of female tennis players who were coached by their fathers is unique, 2) One collegiate athletic year provides enough time and experience for the participants to have an opinion regarding their experience with the transition to their collegiate coach, and 3) The risks for a negative experience in individual sports are heightened because the dynamics and emotional reactions in the relationship are more intense (Lauer, 2008) .
Method
Research Design and Paradigm
An exploratory qualitative research design was used to gain an understanding of how female tennis players who were previously coached by their fathers before joining an NCAA Division I tennis team perceive their athletic and personal experiences. An existential phenomenological approach was used to interview and access the structure and meaning of both the cognitive and emotional experiences of these female athletes (Moustakas, 1994) .
Phenomenological interviewing in qualitative research has its origin in philosophy and human sciences and was designed to describe the process by which individuals make sense of their inner world and individual experiences (Husserl, 1962) . Phenomenology aligns with a constructivist paradigm, where it is assumed that the nature of reality does not exist per se,
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but can only be the product of an individual or collective construction process (Hatch, 2002) .
Within this perspective, the co-existence of multiple realities is acknowledged and unlike post-positivist paradigms, fully apprehending an absolute reality is a vain process. From an epistemological perspective, knowledge is not objective or absolute, but the result of a coconstruction through the lenses and the social interaction of both the primary investigator and the participants who are sharing their experiences, interpretations, and values. According to Mishler (1986) , the researcher should not attempt to remain distant from the experience of the participants, but instead strive to collaborate with them on constructing a subjective reality that can be contrasted and agreed upon.
The process was data driven and not grounded in any pre-existing theories or used to validate any theoretical models. This methodology is ideal for exploratory research as it allows unanticipated topics to emerge from the research questions. However, after letting the data emerge from the interviews, the researchers remained open to the possibility that larger structures have shaped these experiences before the findings were put in perspective of the literature. Such models are lacking in the coaching dual-relationship literature and using a specific theory would limit the scope of the tennis players' experiences. Instead, the reality of these athletes' experiences is considered a form of abstract mental construction. The interview protocol only included one open-ended question, but an iterative approach was used to follow the lead of the participants and contextualize their experiences within existing theories. A narrative approach was used to retrospectively reconstruct and interpret the female athletes' experiences and life stories regarding their father-coaches and transition to college tennis.
Sampling
Purposive and snowball sampling methods were used to recruit eight female undergraduate student-athletes currently playing for National Collegiate Athletic Association suggested that these athletes are likely to experience more significant concerns than athletes from less competitive backgrounds. The sample size matched, and in some instances, exceeded the number of athletes included in other qualitative studies examining the parentcoach child-athlete dual-relationship (Jowett, 2008; Weiss & Fretwell, 2005) .
Participants
All participants were over 18 Additionally, all the participants had competed for at least one year at the college level, which ensured that they had experienced a full season of training and competition with their college coach after the coaching transition.
Data Collection Procedures
The study included two phases. reported that they had been coached by their fathers in the past and 15 of them expressed interest in being interviewed regarding their experiences. Out of these 15 players, six did not meet all the inclusion criteria and three eventually opted out before being interviewed. As a result, six eligible participants were recruited from the online survey and two more participants were identified through snowball sampling. The sample for this study included a total of eight participants. The duration of the interviews ranged between 45 to 95 minutes (M = 60). Since logistical and travel concerns prevented in person interviews, they were conducted from a distance using the online videoconference software Skype. Synchronous modes of communication were found to offer similar benefits as face-to-face interviews, including access to non-verbal subtleties and interpersonal processes of the interactions (Hanna, 2012) .
The interviews were conducted by the primary investigator who had gained interview skills through previous training in providing counseling services to athletes and general populations of college students. Initially, two pilot interviews were conducted with two of the six ineligible participants, to allow the primary investigator to ensure that the intended interview question was phrased in a way that did not reduce the scope or lead the reports of the participants' experiences. The two pilot interviews were audio-recorded and evaluated by a researcher with expertise in conducting interviews in qualitative research.
A day prior to each of the interviews, the participants received an informed consent letter outlining their rights as participants as well as the following phenomenological prompt that was used for the interview: "Looking back on your experience being coached by your father and now by your college coach, what stands out for you?". At the beginning of the P R E V I E W interviews, participants were reminded that they could disclose as little or as much as they felt comfortable with and that they could pause, reschedule, or withdraw from participation at any time. A phase of introduction and rapport building took place in order to increase the level of comfort and trust of the participants. Then, all the participants discussed their experience with coaching dual-relationship and their transition to college extensively.
Unstructured probes were used for clarification and elaboration and, if needed, to address certain critical components of the coaching dual-relationship (Patton, 2002) . During the entire interview, the stance of the interviewer was to use active listening skills to follow the lead of the participants without any agenda and to attend to their narratives while refraining from adopting a counseling stance. At the end of their interviews, participants were given the opportunity to elaborate on their answers and ask the interviewer any questions. All the interviews were audio recorded upon participants' consent. Off the record, the participants processed their interview experience and emotional support and normalization were provided by the interviewer. Several participants were tearful and emotional, but none of them decided to interrupt or end their interviews.
Data analysis
All interviews were transcribed verbatim (including laughs, pauses, repetitions, and non-words) from the audio recorder by the primary researcher. The lead researcher has received academic training and experience in qualitative research and was supervised by experts in qualitative research who were part of the present dissertation committee. First, each individual transcript was read and listened to carefully as a whole (Patton, 2002) . Then, the parts were put in the perspective of each other and of the whole. The interviews were coded into meaning units and themes, from which psychological significance was processed by the research group members. Finally, the narratives of the coaching dual-relationship experience as co-constructed by the participants were compared across descriptions. A P R E V I E W
